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The SELU Research Review Journal was launched in November 2016 as a forum for graduate student reviews capturing the state of current research
in educational administration. Topics related to leadership, policy, governance, law, finance, and the administration of K–12, post-secondary, and
other educational institutions are the focus of this journal. The articles published in the Journal reflect graduate students’ work throughout their
programs of study at the University of Saskatchewan. This journal is intended to be a resource for educational administrators and practitioners—
offering thorough overviews and assessments of current research. Reviews presented in the Journal represent collections of diverse perspectives
and findings from academic research that will aid in policy development and in the improvement of practice in educational institutions.
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According to numerous scholarly articles, books, and professional research, mental health issues in the schools have become more prevalent and much is being done to assist these children
at becoming more successful in the classroom. Two emotional behavioural disorders that
plague children are anxiety and depression. Engaging in diagnosis and assessment, examining causal factors, and planning effective intervention need to be closely investigated if children are to become successful as youth and into adulthood. Early diagnosis and intervention
is key for these children to recover. School connectedness, positive peer interactions, stable
home environments, effective instruction in the classroom, and compassionate leadership are
all necessary when interacting and teaching these children positive behaviours. Implementing a wrap-around approach to assist children with emotional behavioural disorders is key
and has proven effective in many school settings.

The purpose of this meta-analysis is to examine the role that schools have with supporting
student’s mental health. Both the WHO (2014) and CMHA (2015) have identified that
roughly 20 percent of adolescents suffer from a form of mental health problem. Part of the
challenge of working with and supporting students who have mental health challenges is
understanding the term itself. Examining previous research allowed three key themes to
develop: role of the school, traditional practices, and educational training/programs. Schools
were found to have an active role in supporting students’ mental health through providing
trained personnel, as well as educational programming that are directed to do more than
break down the stigma associated with mental health. Another beneficial intervention includes providing students with adequate coping strategies to deal with their own challenges
that cause them mental distress.

The purpose of this paper is to review research that was conducted on the engagement levels of
students, and more specifically, middle years male students. There is a growing problem in society that males are becoming more removed from their education; this phenomenon is widely
reported in educational research. This paper examines and describes data that has proven
male disengagement. The following research targets four key areas to improve engagement
amongst students: (1) Teacher-student interaction, (2) Curriculum relevancy, (3) Inquirybased learning, and (4) Teacher collaboration. Ideally this paper will provide educators with
general knowledge regarding how to engage middle years males and disengaged students.

Keywords: anxiety disorder, depressive disorder, causal factors, prevention, assessment,
treatment, intervention
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SELU is a collaborative and active partner in the K-12 and postsecondary education sectors. It focuses on enhancing the
quality of leadership in education, improving student learning
outcomes and student well-being.
SELU operates as a Type A centre at the University of
Saskatchewan, and is aligned with the College of Education
and the Department of Educational Administration. The unit is
uniquely positioned to conduct and share research, and to
connect faculty with special research interests and expertise
to the field. Its work enables faculty to stay current on issues
facing school divisions, First Nations authorities, and agencies
from the human services sectors.

Examining Mental Health in Schools and
the Role it Plays in Supporting Students

Paul Strueby

Education today is an ever-changing landscape that makes it almost impossible for educators to stay
current with best practice. Trying to sift through what needs significant change can be a very daunting task. This challenge is compounded by the speed at which our society is evolving (Gilbert, 2007).
Students’ lives are much different than their parents. Advancements in technology have changed the
way our youth think and seek out information (Gilbert, 2007). Failing to help these students learn in
a new way should be considered a failure. If we fail to help our youth, we are not going to prosper as a
society (Gilbert, 2007).
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Our provincial government has identified a few key areas of weakness that our school divisions are
working toward improving (Government of Saskatchewan, 2016). These provincial goals have been a
focus of the divisions within our province, as they strive towards meeting them. A problem within
Canada that our provincial education ministry has identified is student engagement (Government of
Saskatchewan, 2016). If teachers are able to engage students, it improves almost all facets of education.
There will be fewer class management issues and student achievement will improve, which in turn will
make teachers happier (Willms, Friesen, & Milton, 2009). Happier teachers are easier to work with and
are able to form stronger teacher-student-relationships. These issues are all directly tied to one another.
The Canadian media has also taken a special interest in this topic in recent years. The Globe and Mail ran
a series of in-depth articles on how our education system was failing boys (Abraham, 2010a; Abraham,
2010b). According to one of the articles, the problems begin in and around the middle years.
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Data suggests that boys, as a group, rank behind girls by nearly every measure of scholastic achievement. They earn lower grades overall in elementary school and high school. They trail in reading and
writing, and 30 per cent of them land in the bottom quarter of standardized tests, compared with 19
per cent of girls. Boys are also more likely to be picked out for behavioural problems, more likely to
repeat a grade and to drop out of school altogether. (Abraham, 2010a, para. 6)
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Mental health, the once segregated topic has now been thrust into the open with increasing prevalence as people come forward who are willing to share their own experiences and knowledge on the
subject. The World Health Organization (WHO) has recognized mental health and stated that approximately 20 percent of the world’s children or adolescents suffer from a form of mental health problem
(WHO, 2014). This information is supported by data collected by the Canadian Mental Health Association (CMHA), which estimated 10 to 20 percent of Canadian youth suffer from a mental health problem
(Canadian Mental Health Organization, 2015). Although this challenge has been recognized within
Canada, health care funding for mental health is not a federal responsibility; rather it is a provincial
service, which has resulted in each province developing its own approach to addressing mental health
concerns (Whitley, 2010). As a result, other public sector agencies, specifically education, have not only
been included with helping identify mental health challenges in students, but have also helped provide
supports to allow these students to achieve some level of academic success (Adelman & Taylor, 2002).
The field of education has responded by shifting from reacting to mental health concerns to creating
structures and programs to help intervene and support individuals with mental health challenges (Adelman & Taylor, 2002; Weare, 2000; Whitley, 2010). Research studies have identified schools as being
assets in helping address mental health problems primarily because of their role in identifying mental
health problems; this identification occurs through the variety of assessments that teachers conduct
(Brener, Weist, Adelman, Taylor, & Vernon-Smiley, 2007; Dikel, 2014; McLennan, Reckord, & Clarke,
2008). This dynamic does create unique opportunities to support mental health in students, but there
are also challenges, both of which will be mentioned later in this paper.
The importance of this topic cannot be understated. According to previous research, mental health
plays a vital role in the development of the social and emotional capacities of a student as well as being
a key influential factor in potential academic success (Askell-Williams & Lawson, 2014; Brener et al.,
2007; Flannery, Wester, & Singer, 2004; Whitley, 2010). Based on the evidence from both the WHO

Mental health issues in schools lead to negative outcomes and results because of a variety of reasons.
Kauffman (2013) stated that negative outcomes can be, “[p]overty, abuse and neglect, harsh and inconsistent discipline, and a variety of factors related to family, neighbourhood, school and societal conditions” (p. 55). The impacts mental illness can have on all factors of a child’s life are well documented
and research supports that early intervention is best (Scharfstein, Alfano, Beidel, & Wong 2011; Ellis &
Hudson, 2010; Tomb & Hunter, 2004). Causal factors of emotional behavioural disorders in children
range from ineffective parenting practices (Barry, Frick, & Grafeman, 2008) to fears and anxieties of
gifted learners (Lamont, 2012) to social contexts such as: infant temperament, socio-economic factors,
characteristics of the neighbourhood, capacity of the extended family, and stressors that impact the
family (Kauffman, 2013). There is a need for school based mental health programs and presently there
are many that are being delivered in the schools. With provincial funding being an issue many of these
programs are not as intensive as they should be and delivery of them is not as frequent either. Effective
interventions need to be implemented early and contact with students needs to be frequent (Kauffman,
2013). Cognitive behavioural therapy (CBT) can be done at the school level and parental involvement
increases the effectiveness of the intervention being used. There are a variety of intervention programs
that involve the parents and brief cognitive behavioural therapy (BCBT) is effective because of the early
intervention and parental involvement (Beidas, Mychailyszyn, Podell, & Kendall, 2013). In order to
implement these programs at the school level, effective leadership needs to be in place to offer supports
as needed. Timetabling can impact program delivery and facilitate effective teaching strategies that provide students with emotional behavioural disorders (EBD) opportunities for success. Collaboration of
family, school, community, and mental health systems contributes to positive educational outcomes and
proves to be more effective than a fragmented approach (Weist, Rubin, Moore, Adelsheim, & Wrobel,
2007). Inclusive leadership practices can be instrumental in this process.
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This paper seeks to gather information about decolonizing education within the context
of Saskatchewan schools. The need for decolonizing education in Canada due to the extreme colonizing effects of residential schooling is briefly introduced. The paper notes that
decolonizing needs to begin within the mind and spirit of educators so that they can seek
to accept that there are worldviews that exist other than the dominant Western perspective
and acknowledge that current Canadian systems of education exist within a Eurocentric
framework. The impacts of deficit thinking on the education of Indigenous students will be
examined. This paper discusses the New Zealand Ministry of Education’s Te Kōtahitanga
project, and the Saskatchewan Ministry of Education’s Following their Voices project, both
of which use Indigenous voice as a catalyst for educational change. The final section of
the paper outlines culturally responsive educational strategies, and concludes with final
thoughts and implications.

Abstract

This research paper gives an insight into First Nations educational systems and how educational leadership influences the understanding of First Nations education today. It will suggest how First Nations instructional leaders can be effective leaders in today’s society and how
to treat everyone with care. It is important for leaders to know how to make changes slowly
in First Nations schools. The research consists of a variety of peer-reviewed scholarly journals
and books written by well-known authors, such as Schein. Some of the topics in this research
paper will include: the history of First Nations education and educational leadership, transitioning into an effective leader in First Nations Schools, and how to be a caring leader within
the school or community. The outcomes will benefit the first time leader when entering the
reserve schools. Additionally, this paper will be a guide for use by all instructional leaders.

The impact of school culture was examined beginning with an understanding of how culture
is learned, passed on and changed in a school context. The staff, students and community
create school culture. The investigation included examining factors that contribute to a
school culture such as traditions, mission statements, values, assumptions, and the way in
which the school is run. Leaders need to gain a feel for all of these factors and understand
their role in sustaining and changing a school culture to benefit student achievement. Leaders in schools have a role in culture; it can be argued that the role of a principal in creating
and sustaining school culture is essential. The way in which school leaders support teacher
leadership and collaboration, view the importance of professional development, develop a
common vision that involves students, teachers and community and communicate effectively
will influence the culture of the school and the nature of the relationships within the school.

Key words: First Nation Instructional Leader

Throughout history the Indigenous peoples of Canada have suffered greatly due to colonization.
Prior to contact Indigenous peoples had self-governing and education systems in place (Battiste, 2013).
With the decline of the buffalo Indigenous peoples saw education as a way toward building a new future;
however the education they received has been the cause of multigenerational trauma and forced assimilation (Battiste, 2013). These types of education systems as Battiste (2013) stated, “taught them to distrust
their Indigenous knowledge systems, their elders’ wisdom, and their own inner learning spirit” (p. 24).
St. Denis (2007) highlighted that the most debilitating effects of residential schooling on Aboriginal
people was the alienation of family members and the forced removal of Aboriginal languages. Residential schooling and forced assimilation continue to impact generations and education must work towards
decolonizing the current system for Indigenous students and strive for restitution.
The current Canadian educational systems, which favor ethnocentric thinking and are positioned in
a Eurocentric model, are not supporting our Indigenous students as well as their non-Indigenous counter
parts. During the colonization of Canada many Indigenous children became assimilated through residential schools. The education of Canada’s Indigenous people has been detrimental throughout history,
and as a result in Saskatchewan the graduation rates for our First Nation’s students are significantly lower
than that of our non-Indigenous students (Saskatchewan Ministry of Education, 2015). Provincial data
shows three year graduation rates were 40.1% for First Nations and Métis students compared to 83.8%
for their non‐indigenous peers (Saskatchewan Ministry of Education, 2015). This data shows that the
current model of education for Indigenous students requires change in order to decrease the disparity.
Decolonization of the current model is imperative.
Educational leadership is essential for change. Educational leaders must be agentic in their thinking towards Indigenous peoples and model this thinking for other teachers (Berryman, Carr-Stewart,
Kovach & Steeves, 2015). Society must believe that Indigenous knowledge is of the same value as mainstream knowledge, and the education systems must be a place that fosters such ideologies. The education
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Distributed leadership in the education system is considered a part of education reform.
The concept depends on integration of teachers’ collaboration to be successful; creating these
collaborations among teachers will maintain horizontal distribution of tasks and objectives. The cornerstone for successful application of distributed leadership in schools depends
on several elements, mainly trust and commitment of participating teachers. The major
obstacle against successful distributed leadership is resistance. This research reviewed the
published literature and studied the development of the distributed leadership concept and
its application in the educational system. The effects of resistance on the work environment
and the role of teachers’ commitment in implementing a successful distributed leadership
model in education were also studied.

“Leading in a Culture of change is accurate as far as it goes, but because the leadership we are talking
about is so complex, and so full of details, we need additional takes on its nature” (Fullan, 2003, p. 93).
In the twenty-first century there are many changes that need to occur in the First Nations school
setting for an effective First Nations instructional leader (FNIL). “Canadian society should engage in
open, searching, and ongoing discussion with First Nations partners about appropriate ways to prepare
leaders who can re-structure, articulate, and lead educational institutions, particularly authentically
First Nations educational institutions” (Fallon & Paquette, 2014, p. 205). The FNIL will need to support
changes within their schools. In addition, leaders need to be more aware and willing to make educational
changes in our First Nations (FN) educational system so our school system can be successful. As Fallon
and Paquette (2014) stated, “First Nations need to adopt and adapt such content carefully and purposefully and likely will need to diverge from it in significant ways, in some cases ways so significant they
may seem to ‘reinvent ‘the very concept of leadership’” (pp. 205-06). Gradual changes to the management of First Nations educational systems will see further improvements in the students’ achievements.
Researchers have indicated there are particular characteristics that leaders need to have to implement
changes and improvements including energy, ideas, commitment and ownership (Fullan, Cuttress, &
Kilcher, 2005). FNIL will need to be persistent in making improvements in school-based management.
Change is considered to be a powerful force that involves leadership (Fullan et al. 2005). To be an
effective and productive leader in the school, one needs to create movement in the organization (Fullan et al., 2005). When an effective leader retires, he or she will continue to influence the organization
by establishing other leaders who will stay behind. As Fullan et al. (2005) noted, “the main mark of a
school principal at the end of his or her tenure is not just that individual’s impact on student achievement, but rather how many leaders are left behind who can go even further” (p. 57). To be an effective
leader within an organization such as the school, leaders need to have his or her staff on board and get
ready for change to happen.
61
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As you walk into a school you can feel the culture by the interactions with the staff, what you see
on the walls, and how students treat each other. Culture is alive, ongoing, and amorphous, where the
ultimate goal is how to make the school culture positive so that students and staff feel safe and learning is
at the core. In my role as a vice principal I have taken many families on school tours. As I walk families
down the hallways of the school promoting all the wonderful learning and opportunities that the school
has to offer, in the end families always mention how they felt when they walked into the school and the
first personal interaction they encountered. Parents’ observed teachers interacting with students and
with each other. They want their children to feel safe and enjoy coming to school every day. School culture directly effects student achievement. Gruenert and Whitaker (2015) defined culture as “the social
glue that holds people together” (p. 6). School culture is developed by “unspoken norms, which direct
the things we do and the way we act” (Goldring & Knox, 2002, p. 33).
People within the schools have beliefs, traditions, attitudes and relationships that shape the culture. Who contributes to creating a school culture? How are these cultures established and can they
be changed? Goldring and Knox (2002) suggested that there are three different levels of school culture:
the first being the things that you can see such as the management and organization of the day to day
running of the school. The second level are the values and foundational beliefs, which empower us
to achieve high standards in the managing of the school. Values are seen through relationships with
staff members and the symbols around the school. I know that at the beginning of each school year it
is important to have staff reflect on their beliefs about what contributes to the success and culture of
the school. Without a common goal for the school it is difficult to create a culture to support student
achievement. The last level that is discussed is the sharing among staff regarding school life. Fullan
(2010) suggested that leaders follow Herold and Fedor’s (2008) key points for building a school culture:

The concept of distributed leadership in educational systems is considered a part of education reform.
Although not new, the concept has re-emerged in recent years as one highly promising response to the
complex challenges currently facing schools (Leithwood, 2009). Amongst the main reasons for distributing leadership are the limitations of relying on the single, “heroic” leader. Responding productively
to the challenges facing schools far exceeds the capacities of any individual leader (Leithwood & Janzi,
2009). Moreover, Gronn (2002) added that sharing ideas, creativity, skills and initiatives will unleash a
greater capacity for organizational change, responsiveness, and improvement (p. 430). If schools are to
flourish in the future, they will need to incorporate the collective expertise of more of their stakeholders
than they previously have.
The distributed leadership concept depends on many elements to be successful, including teachers’
commitment, teamwork, and collaboration (Woods, 2004). Many researchers who recommend the application of distributed leadership in educational systems, such as Harris (2004), Spillane, Halverson
and Diamond (2001), Spillane and Diamond (2007), as well as Leithwood (2009) and others believe
in its positive effects on education. Many more studies were concerned with the elements that can promote the distributed leadership application. However, few studies were concerned with the forces and
obstacles that can prevent distributed leadership models from being successfully applied (Maxcy &
Nguyen, 2006).

Purpose
The purpose of this research study is to explore the concept of distributed leadership and its influence on educational effectiveness in schools. Elements of successful distributed leadership models and
obstacles that can affect implementation are thoroughly examined in this research study.

t Careful entry to the new setting
t Listening to and learning from those who have been there longer
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