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Editorial
Vicki Squires

University of Saskatchewan

Reflections on Research

Welcome to the inaugural edition of the SELU Research Review Journal (SRRJ). For this first edition, 
we decided to include the graduate student papers submitted for the EADM 991.3 class, held in Winter 
Term, 2016. Students were asked to develop their capstone papers on a research area of interest, relevant 
to the field of education; they were asked to focus on topics about which they were curious, or to which 
they were deeply connected. From the initial class, they were aware that the goal was to publish the final 
product, so that their extensive coverage of the current research could be shared broadly amongst other 
educational professionals and stakeholder groups. As instructor of this class, I worked with the students 
on their final papers, editing and reediting in preparation for publishing. As this process unfolded, the 
journal team agreed that this volume of papers was too extensive for one edition; as a result, we are craft-
ing a second edition showcasing the other half of the papers to be released at the end of January. Papers 
included in both editions present comprehensive overviews of research on topics that students, as profes-
sionals working in the field of education, found meaningful, intriguing and highly salient for their work. 

A scan of the articles’ titles in this edition reveals the currency of the topics. Smith compares and con-
trasts four different models of leadership and the application of these different models to building great 
schools. After describing the models of transactional, transformational, instructional, and inspirational 
leadership, he delves further into how these models are connected to the culture of the school and student 
learning. Bodnarchuk limits his research to one of those leadership models in his critical analysis of the 
principal as an instructional leader. He investigates the debates regarding the implementation and struc-
ture of that role, and its ultimate impact on student achievement. In a related paper, Burym focuses more 
specifically on instructional leadership for improved Aboriginal student outcomes. Furthermore, she 
highlights the impact of didactic relationships (principal-teacher, teacher-student, school-community) 
on student achievement and argues that relationship building and effective instructional leadership are 
key to improving Aboriginal student outcomes. Similarly, Kowaluk examines a highly relevant topic in 
the Education Sector Strategic Plan for Saskatchewan, the creation of culturally responsive classrooms. 
She reiterates the importance of relationship building in creating cultural responsiveness, and adds col-
laboration and teachers’ reflective practice as other critical elements for ensuring that the educational 
environment promotes success among the increasingly diverse student population. Kennedy also fo-
cuses on student success in her research on transitional employment for students with disabilities and 
articulates the positive outcomes that are realized from opportunities for even short-term employment. 
She connects the Ministry of Education’s Saskatchewan Disability Strategy to the current research on 
best practice and proposes strategies to build on these findings. Koch explores student success through 
a promising new practice by presenting current research on mindfulness for elementary aged children. 
He emphasizes the academic and social benefits of introducing and implementing mindfulness practice 
with children, and contends that these strategies benefit all children through the development of self-
regulation. In sum, these six papers are valuable contributions to the exploration of best practices in 
leadership and administration that can promote and facilitate student success and well-being in the 
educational environment. 

This edition represents many months of planning and developing this forum for disseminating gradu-
ate research work to a broader audience.  Ultimately, we hope that the papers will have a positive impact 
on the field of education by invoking reflection, inciting discussion, informing decision making, and 
inspiring action.
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The Role of Principal as Instructional Leader

Matthew Bodnarchuk 

Introduction

The role of principal is perhaps one of the most dynamic, influential and expansive roles in educa-
tion. The role has evolved drastically over the past several decades and has been dominated by discourse 
around the role of principals in school improvement and effectiveness (Horng & Loeb, 2010). This 
context has shaped the education landscape, not only at the academic level, but also at the political and 
legal level, as much policy has been written worldwide with the intent of supporting school improvement 
through the accountability framework (Robinson, Rowe, & Lloyd, 2008). This shift has resulted in the 
propulsion of principal as school manager to principal as school leader, particularly in the area of instruc-
tion, as a means to achieving the ultimate goal of school improvement and increased achievement of 
educational outcomes. The research itself on this role shift is quite diverse and it is already clear that there 
is no consensus on the topic about the role of principal as instructional leader in school reform (Robinson 
et al., 2008). It is also clear that principals have been charged with improving student achievement, while 
still running an orderly school (Fullan, 2001). The question is: has this been the right change? 

Purpose

 This exploration seeks to find clarity about whether or not the concept of “principal as instructional 
leader” is a valuable construct with sufficient merit and data to support it. The following questions identi-
fied in the next section will frame this examination.

Research Questions

1. What does the research say about the role of principals as instructional leaders?

2. What evidence or data is there that supports the view of principal as instructional leader?

3. What, if any, other models help to provide further direction to the role of principal in the 
current educational context?

4. What are the general characteristics of effective administrators in the current educational 
landscape?

These questions are all similar in their focus to explore the role of principals in improving schools and 
address whether or not the dominant model is the best fit or if other characteristics and models ought 
to be taken into consideration in order to provide an effective framework that captures the role today.

Methods

The research for this study relied on peer-reviewed articles in the broad area of principal as instruc-
tional leader and the effectiveness of that role. There were a number of search terms used in order to 
adequately cover all the seminal authors who discussed the role of principal as instructional leader. These 
search terms included: principal, instructional leader, instructional leadership, student achievement, 
school improvement, accountability, achievement, leadership, impact, school effectiveness, and a com-
bination thereof. There were several connections between different sub themes and topics that emerged 
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Instructional Leadership for Improved Aboriginal 
Student Achievement

Lindsey Burym 

Abstract
The purpose of this study is to examine effective instructional leadership in relation 
to improved Aboriginal student achievement.  In addition it explores the concept of 
relationships: principal/teacher, teacher/student, and school/community as they relate to the 
purpose of the study.  The following research questions provided the direction for this study:

1. What makes an effective instructional leader and how does this relate to improved 
Aboriginal student achievement?

2. How do relationships impact Aboriginal student achievement?

3. How do principal-teacher relationships impact the school community?

4. How do teacher-student relationships impact Aboriginal student achievement?

5. How do school-community relationships impact Aboriginal student achievement?

A literature based research methodology is used to address the research questions in this study.  
The foundation of the research is framed around work conducted by Stockdale, Parsons 
and Beauchamp (2013) on effective First Nations principals.  The examination of findings 
provides instructional leaders and researchers with a broader understanding of qualities 
necessary for individuals who work with Aboriginal students, whether on or off reserve, to 
be effective instructional leaders.  Additionally it may begin to address the need for further 
research in the area of instructional leadership and Aboriginal student achievement.  

The history of Aboriginal education continues to have a significant impact on the lives and culture of 
Aboriginal people today.  While there have been many changes and improvements in the implementa-
tion of education for Aboriginal people, there continues to be a long road ahead (Alexander, Hewitt, & 
Narbonne, 2013).  Aboriginal leaders do not deny the importance of education, but recognize the role 
that Aboriginal culture plays in the education of their future generations.  As noted by the Assembly of 
First Nations (2010), “education is a long-term predictor of lifetime success, earning potential and the 
ability of First Nations people to be significant contributors to their families, communities and society 
as a whole” (p. 8).  LaFrance (2000) expressed that while it is important to educate future Aboriginal 
leaders, providers and citizens their education must not displace the values and knowledge of Aboriginal 
people, but rather enhance contributions to the community.  In addition LaFrance (2000) stated that 
Aboriginal “youth are no longer being educated to take their place in a non-Native society; they are be-
ing educated to take control of their future in a Native society” (p. 104).

Education is the key to success and continued development of a functioning and productive society.  
The Assembly of First Nations (2010) noted that, “by 2020 the number of seniors will double in main-
stream Canadian society.  In contrast for First Nations over 50% of the population will be less than 25 
years old by the year 2020” (p. 11).  With a young Aboriginal population on the rise, it is evident who the 
leaders of our future are going to be.  This data provides evidence of the importance in the investment 
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Transitional Employment for Students with Disabilities   
Jocelyn Kennedy 

Abstract
Prevailing policy and current practice in transitioning students with disabilities emphasizes 
the importance of school/community-based work experience combined with parents’ 
high expectations for their child’s future, collaboration with various agencies outside 
the school system, summer employment, and attendance at a regular high school; these 
recommendations are supported by evidence-based research.  Articles published nationally 
provide current trends in research and practice as well as historical evidence of past practices 
that have proven effective in preparing students with disabilities in their transition beyond 
high school into the world of employment.  I summarize current best practices and offer 
new insights into student programming. By enhancing the educational experience of our 
students, we support their transition and improve their chances at successfully gaining 
meaningful employment within their home community and province.

Keywords:  students, employment, transition, disabilities

Educators have long been interested in implementing educative practices that promote positive post-
school transitional outcomes for students with disabilities to flourish in their schools, workplaces, and 
communities (Carter, 2013).  The role of secondary education has aimed to prepare all high school 
youth for their successful transition into either further studies at post-secondary institutions or directly 
into the world of employment. Saskatchewan’s Ministry of Education (2015) has created a document 
entitled Actualizing a Needs Based Model to Support Student Achievement which establishes a structure for 
strategic, innovative and collaborative leadership for all students through the early years from Prekin-
dergarten through Grade 12 education.  Their plan promotes higher student achievement and wellbeing 
for Saskatchewan children and youth and improved literacy skills for all. This comprehensive strategy is 
designed to guide all students to develop their skills and abilities and is the foundation for the province’s 
social and economic growth (Saskatchewan Ministry of Education, 2015).  Saskatchewan also has a 
population of students with disabilities whose educational and transitional needs vary from the majority 
of school-age students. For this reason, these students require alternate approaches and supports in order 
to successfully transition into employment following high school completion.

Purpose
The purpose of this paper is to examine best practices in schools’ preparation of students with dis-

abilities for employment beyond high school.  A meta-analysis of current literature was used to explore 
some of the critical elements that have an impact on transition into employment for this specific group 
of youth.  In addition, promising practices that merit attention in improving and advancing programs 
of students’ work experiences are explored.  These evidence-based practices will be utilized to develop a 
comprehensive transition approach for Saskatchewan students with disabilities as they transition beyond 
high school.  The Government of Saskatchewan acknowledges the barriers disabled people experience in 
their 2015 document entitled People before systems: Transforming the experience of disability in Saskatch-
ewan, by stating “[p]eople experiencing disability often do not have the same opportunities as others 
to participate in the economy.  Barriers to education and employment need to be addressed in order to 
create more opportunities for people experiencing disability to be employed” (p. 27). The government’s 
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Creating Culturally Responsive Classrooms
Olya Kowaluk

Abstract

The treatment of diversity that currently exists in education is disjointed and superficial.  
Multiculturalism must guide a vision of teaching and learning in a diverse society such as 
Canada.  There has been an increase in awareness of the effects of culture on learning and 
teaching. Every day teachers and children bring their own values regarding education, 
work habits, ways of communicating, and ways of knowing into the classroom. Through 
culturally responsive teaching, relationship building, and reflective practice, teachers can 
begin to make content relatable to every child regardless of culture, upbringing and home 
circumstances thus improving student achievement. 

Canada is a diverse nation with over 30 million inhabitants representing a collection of cultural, 
ethnic, religious and linguistic compositions from around the world (Canadian Heritage, 2004). The 
diverse international cultures add to the cultures of the original inhabitants of our nation, the Aboriginal 
peoples, even though their histories have been profoundly neglected. Canada’s diversity has only grown 
over the years due to Canada’s aggressive approach to grow its population for the sake of the economy.  
Canada is a choice of immigrants due to the perceived quality of life and its reputation as a peaceful 
and caring society that is welcoming to newcomers and values ethnicity (Canadian Heritage, 2004).  
Although Canadian history has shown attempts of creating a homogenous society with the creation 
of residential schools, Canadian education can build upon and utilize strengths in diversity to create a 
culturally responsive environment where all can learn.  The educational environment must be embedded 
in our roots, a nation shaped by the Aboriginal cultures of Canada. 

Multiculturalism is a term used by many nations across the world. Countries such as Germany, 
France and Britain have declared multiculturalism as a failure for their respective countries, because 
the countries’ policies and approaches have served to separate and segregate, rather than integrate (Hy-
man, Meinhar, & Shields, 2011).  The key to multiculturalism in Canada is the movement beyond “the 
integration of population groups, marginalized by national, racial, religious or ethnic origins, to address-
ing broader social inclusionary processes that influence inequities and impact on nation building as a 
whole” (Hyman et al., 2011, p. 2). Hyman et al. (2011) concluded that multiculturalism policies need 
to provide a foundation for developing, and implementing national social inclusion processes. The goal 
of these policies is to reduce social exclusion and ensure the full valued participation of all Canadians. 
This concluding argument made by Hyman et al. can be transferred to the classroom and school where 
educators can reduce exclusion and ensure full participation of all Canadians in a given school com-
munity and classroom. 

Purpose of the Study
The purpose of this study is to explore how learning leaders can support teachers to develop and 

deliver culturally responsive pedagogies.
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The Effects of Mindfulness on Elementary Aged 
Children

Jonathan Koch 

Abstract
In recent years, there have been a growing number of studies on the affects that mindfulness 
practice has had on children.  Many of these studies have suggested a link between the 
practice of mindfulness and a number of potential benefits for the children who utilize it in 
the classroom.  This literature review aims to highlight those benefits that appear to influence 
behavior, attention, academics, and the emotional well-being of a student.  In addition, the 
review uncovered a theme of potential reciprocal benefits that teachers have experienced as 
a result of implementing the practice in their classrooms. Since the practice of mindfulness is 
a relatively new phenomenon, most research has concluded that more work needs to be done 
in exploring its impact, specifically the impact it has on elementary aged children.  Overall, 
the findings have concluded that practicing mindfulness in schools has had a positive impact 
on the children who practice it.  

Mindfulness is the act of focusing on the present, rather than the past or the future and placing all of 
your attention in your current situation (Foder & Hooker, 2008). Mindfulness is simply paying attention 
to the task at hand, while ignoring distractions that may cause a person to lose focus and concentration. 
Since this is a fairly new practice in the classroom, the “research is still in infancy” (Burke, 2010, p. 133).  
The research that has been done on this topic has occurred mostly over the past ten years.  In reviewing 
articles, common themes have emerged.  Much of the research has demonstrated that mindfulness can 
help promote emotional regulation in children (Durlak, J., Dymnicki, A., Taylor, R., Dymnicki, R., & 
Schellinger, K., 2011; Schonert-Reichl & Lawlor , 2010).  This finding is further complimented by re-
search that has linked better attention in elementary aged children who have adopted the practice (Black 
& Fernando, 2013; Semple, Reid, & Miller, 2005). Studies indicated that practicing mindfulness can 
also affect student behavior (Black & Fernando, 2013) and anxiety levels in students (Foder & Hooker, 
2008; Semple et al., 2005).  Mindfulness has the potential to help students regulate both their behaviors 
and emotions by calming their mind and focusing their attention on one thing at a time.

Perhaps most interestingly is that beyond behavior there could potentially be a link between mindful-
ness and academic success. Even though research on this topic was limited, studies show that mindful-
ness has had a positive impact on academic scores for elementary aged children (Durlak et al., 2011).  
This research is promising for administrators who are looking for new strategies to improve test scores 
within their school.  Implementing mindfulness may also be of reciprocal benefit to the teachers who 
employ the practice both in teaching mindfulness and applying mindfulness teaching in their own lives 
(Meiklejohn et al., 2012).  Implementing a mindfulness program offers a new opportunity to teachers 
who are looking for new ways to enable children to achieve higher performance, and fortunately it could 
be beneficial to the teachers as well.

Purpose
The purpose of this research paper is to discover how practicing mindfulness in the classroom affects 

elementary aged students.  Specifically, the research paper focuses on how mindfulness affects academ-
ics, attention, and behavior in elementary aged students.  The paper will at first review how the practice 
of mindfulness is currently being applied in the elementary classroom, followed by a review of the 
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The Role of Leaderhip Style in Creating a Great School
Bradley S. Smith

Abstract

School leadership is dynamic and ever-changing. The leadership style employed by school 
administrators is complex and plays an integral role in developing the culture in a school 
(Fullan, 2001). A modern way of looking at leadership is through a transformational lens. 
This leadership style requires dedication from the principal and plays an integral role in 
developing a great school culture (Balyer, 2012). Leaders must also have a foundation of 
transactional leadership skills before perfecting the art of transformational leadership (Bass, 
1997). The principal must skillfully balance the management of the school with building 
relationships of trust and caring through an inspirational, people first approach. A strong 
vision, directly related to student learning, must be imbedded within these leadership 
approaches in order to take a mediocre school to greatness (Healy, 2009). An integrated 
leadership model that encompasses behaviors from transformational, transactional, 
inspirational, and instructional leadership styles can provide positive school based 
leadership. There is evidence that an integrated leadership approach has beneficial effects on 
both teacher job satisfaction and overall student achievement (Menon, 2014).

Hoy and Smith (2007) theorized that, the single most important factor in school effectiveness is 
the principal. This statement depicts the need for leaders to recognize their leadership style and have an 
understanding of how vastly important it is to the overall effectiveness of their school. The leadership 
styles that are predominantly enacted by school administrators play an integral role in the functioning 
of all aspects of a school. 

Leadership is a concept that has been widely studied and researched across a variety of domains in-
cluding both the business and educational worlds. Cezmi Savas and Toprak (2014) stated, “Leadership 
is known as an effort that directs organizational activities to achieve a common goal” (p. 173). With the 
ever-changing educational landscape, principals must incorporate a wide range of leadership skills and 
styles in order to direct their school organization towards common goals and a well-directed vision.

In recent years the role of the principal has changed and there is a greater emphasis on shared decision 
making and professional learning communities (Dufour, 1998). The organizational structure has shifted 
to a more open and democratic model. As Valentine and Prater (2011) stated, “[t]he principal’s role has 
become increasingly complex as the nature of society, political expectations, and schools as organiza-
tions have changed. The predominant role enacted by principals from the 1920s until the 1970s was one 
of administrative manager” (p. 5). Understanding the role of collaboration is essential in implementing 
change and transformational principals who are knowledgeable and skilled in this area are best equipped 
to address change (Marks & Nance, 2007). Kurland, Peretz, and Hertz-Lazarowitz (2010) found that 
high functioning schools were found to have transformational principals who shaped the school vision 
and established a collegial culture that fostered teacher empowerment. Shifting the emphasis from the 
supervisor being the sole decision maker to an increase in teacher involvement promoted reflection and 
positive change among teachers. 

SELU Research Review Journal
Volume 1, Issue 1, 2016
The SELU Research Review Journal was launched in November 2016 as a forum for graduate student reviews capturing the state of current research 
in educational administration.  Topics related to leadership, policy, governance, law, finance, and the administration of K–12, post-secondary, and 
other educational institutions are the focus of this journal.  The articles published in the Journal reflect graduate students’ work throughout their 
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and findings from academic research that will aid in policy development and in the improvement of practice in educational institutions.
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SELU Commitment
The Saskatchewan Educational Leadership Unit (SELU) is a 
non-profit agency that provides customized consultative 
services to educational partners, First Nations authorities, and 
human services agencies that enhance leadership 
development and educational programs.  Established by the 
Ministry of Education in 1986, the Saskatchewan Educational 
Leadership Unit has served provincial, national, and 
international clients by:

• designing and implementing professional development 
programs and activities;

• conducting research and administrative studies on 
educational leadership and issues that affect it;

• providing a forum for the discussion of significant 
educational and administrative issues;

• linking organizations involved in leadership 
development; and,

• consulting with agencies and individuals interested in 
enhancing their leadership development and 
educational programs.

SELU is a collaborative and active partner in the K-12 and post-
secondary education sectors. It focuses on enhancing the 
quality of leadership in education, improving student learning 
outcomes and student well-being.

SELU operates as a Type A centre at the University of 
Saskatchewan, and is aligned with the College of Education 
and the Department of Educational Administration. The unit is 
uniquely positioned to conduct and share research, and to 
connect faculty with special research interests and expertise 
to the field. Its work enables faculty to stay current on issues 
facing school divisions, First Nations authorities, and agencies 
from the human services sectors.
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